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This study seeks to elucidate the constructivist pedagogical framework within the International
Baccalaureate Programme, exploring the interplay between constructivist principles and the
International Baccalaureate's teaching and learning approaches. Furthermore, this study aims to
unpack how the generation of "inquiries" is conceptualized and integrated within the Programmes.
The investigation reveals that the International Baccalaureate Programme is fundamentally inquiry-
driven, employing pedagogical strategies that enhance learners' critical thinking through
engagement with questions posed by teachers. The study posits that there is no inherent hierarchy
between teacher-directed and autonomously generated inquiry-based learning environments.
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